
6th Grade American History 1860-1946
In 6th grade, students will continue their journey through the history of the United States that they started in 4th and 5th grade. 6th graders will begin their
journey by reviewing the causes and consequences of the Civil War and continue with Reconstruction through 1946.  This course delves into the history of
the United States through multiple, cultural lenses. Students will engage in a curriculum that integrates all the stories of the people who contributed to the
diverse landscape of our country after the Civil War. The Curriculum is divided into 6 Units that focus on major themes.
Units:

Politics and Citizenship in the Reconstruction Era
Transformation and Change (Industrialization, Westward Expansion and Immigration)
Reform in the Progressive Era
Isolationism to Global Expansion (Imperialism and WWI) 
Cultural and Economic Changes during the 1920’s, the Great Depression, and Dust Bowl
Defending Democracy (WWII)

Learning materials for each thematic unit acknowledge the different learning modalities among students and include primary source documents, maps,
charts, graphs, the United States Constitution, and digital resources. 

6th Grade American History Scope and Sequence
Unit Time

Span
K-8 Missouri Learning Strands Addressed
Understands History
Continuity and Change

Understands
Governmental Systems
and Principles

Understands
Geographical Study

Understands
Economic Concepts

Understands People,
Groups and Cultures

Unit 1 Politics and Citizenship
in the Reconstruction Era

5 Weeks X X X X X

Unit 2 Transformation and
Change (Industrialization,
Westward Expansion and
Immigration)

8 weeks X X X X X

Unit 3 Reform in the
Progressive Era

2 weeks X X X X X

Unit 4 Isolationism to Global
Expansion (Imperialism and
WWI) 

8 weeks X X X X X

Unit 5 Cultural and Economic
Changes during the 1920’s, the
Great Depression, and Dust
Bowl

8 weeks X X X X X

Defending Democracy  during
WWII

7 weeks X X X X X



Unit 1:  Politics and Citizenship in the Reconstruction Era
Missouri Learning Standards

6-8.AH.1.CC.E Analyze the causes and consequences of a specific problem in American history prior to c. 1870 as well as the challenges and opportunities faced by those trying to address the problem.
6-8.AH.1.PC.B Using an American history lens, examine the origins and impact of social structures and stratification on societies and relationships between peoples.
6-8.AH.3.PC.D Evaluate laws, events, and perspectives to determine the extent to which individuals and groups could participate in and realize the promise of American ideals.
6-8.AH.1.CC.B Explain connections between historical context and peoples’ perspectives at the time in American history.

Social Justice Standards/Learning for Justice Anti-Bias Framework

Diversity 10 DI.6-8.10 I can explain how the way groups of people are treated today, and the way they have been treated in the past, shapes their group identity and culture.
Justice 12 JU.6-8.12 I can recognize and describe unfairness and injustice in many forms including attitudes, speech, behaviors, practices and laws.
Justice 13 JU.6-8.13 I am aware that biased words and behaviors and unjust practices, laws and institutions limit the rights and freedoms of people based on their identity groups.
Justice 15 JU.6-8.15 I know about some of the people, groups and events in social justice history and about the beliefs and ideas that influenced them.

Learning Goal: Students can demonstrate their knowledge and
understanding of the effect the Reconstruction time period had upon
politics and citizenship within all communities. 

Innovating: Students apply knowledge, skills and concepts to other curricular areas. Students go beyond the expectation.

Meeting:  Students can demonstrate their knowledge and understanding of the effect the Reconstruction time period had upon
politics and citizenship within all communities by:

● Create and use historical maps and timelines in order to evaluate changes in American History.
● Analyze primary and secondary resources to understand history.
● Explain how the way groups of people were treated shaped their identity and culture.
● Explain the consequences of the Civil War on society.
● Evaluate laws and policies that occurred during Reconstruction to understand the effect they had on different groups of

people.

Approaching: Students can demonstrate their understanding of vocabulary (such as Amendments/Black Codes/Jim Crow Laws
Sharecropping, and Freedmen's Bureau, 1877 Compromise, white supremacy, KKK, racism) and how the vocabulary relates to the
Reconstruction era of the United States. Students can demonstrate how to use the tools of social science inquiry to assist in making
connections to the vocabulary and the Reconstruction era. 

Beginning: Students can demonstrate that they know basic vocabulary related to the Reconstruction era of the United States as well
as the use of tools of social science and inquiry. 

Targets:
● Students can analyze the causes and consequences of the American Civil War
● Students can cite evidence in text and primary sources to make inferences about Reconstruction
● Students can recognize and describe the contributions of Black Americans (including Frederick Douglass, Hiram Levels and James Lynch) during Reconstruction.
● Students can critique the effects Reconstruction had on different groups in America  including Black Americans, Women and Southerners.
● Students can analyze the amendments and plans for Reconstruction proposed by the U.S. government to determine whether they were good for ALL Americans
● Students can analyze primary source documents to help me understand how the Freedmen’s Bureau supported African Americans
● Students can analyze evidence to understand the impact of sharecropping, Black Codes, and Jim Crow Laws of the South.
● Students can analyze the negative effects the Compromise of 1877 had on Black Americans.
● Students will explore local (Missouri, Saint Louis and Webster/North Webster) experiences of diverse groups (including Women, Black Americans and others) during Reconstruction.

Essential Question (s): How did Reconstruction define citizenship for all Americans?



Unit 2: Transformation and Change ( Westward Expansion, Industrial Revolution, Immigration)

Missouri Learning  Standards

6-8.AH.4.G.A Trace the changing boundaries of the United States and describe how it represents the changing relationships with its neighbors and Native Americans.
6-8.AH.4.PC.E Analyze patterns of immigration to determine their impact on the cultural, social, political and economic development.
6-8.AH.1.CC.B Explain connections between historical context and peoples’ perspectives at the time in American history.
6-8.AH.4.EC.B Explain how the expansion of industrialization, transportation and technological developments influenced different regions and the relationship among those regions.

Social Justice Standards/Learning for Justice Anti-Bias Framework

Justice 12 JU.6-8.12 I can recognize and describe unfairness and injustice in many forms including attitudes, speech, behaviors, practices and laws.
Justice 13 JU.6-8.13 I am aware that biased words and behaviors and unjust practices, laws and institutions limit the rights and freedoms of people based on their identity groups.
Justice 15 JU.6-8.15 I know about some of the people, groups and events in social justice history and about the beliefs and ideas that influenced them.

Learning Goal:
Students can demonstrate their knowledge and
understanding of transformation and change that occurred
during westward expansion, the industrial revolution and
immigration in the United States of America.

Innovating: Students apply knowledge, skills and concepts to other curricular areas. Students go beyond the expectation.

Meeting: Students can demonstrate their knowledge and understanding of transformation and change that occurred during westward
expansion, the industrial revolution and immigration in the United States of America by:

● Create timelines and the use of historical maps to evaluate changes brought on by westward expansion, the Industrial Revolution and
immigration.

● Analyze primary and secondary resources to understand westward expansion, the industrial revolution and immigration. 
● Demonstrate their understanding of  the conflicts that arose due to the movement of people.  
● Explain  how the treatment of different groups of people shaped identity and culture.
● Demonstrate their understanding of the impact of the Industrial Revolution on American Society.
● Explain the growth and expansion of Black communities in the west.
● Identify and examine local examples of growth and expansion.

Approaching: Students can demonstrate their understanding of  vocabulary (such as Homestead Act, Dawes Act, Transcontinental Railroad, Chinese
Exclusion Act, Ellis Island, Angel Island, Push/Pull factors, Robber Baron, Captains of Industry) and how the vocabulary relates to the transformation and
change in the United States of America resulting from westward expansion, the industrial revolution and immigration. Students can demonstrate the use of
the tools of social science inquiry to assist in making connections between the vocabulary and the transformation and change from westward expansion,
industrial revolution and immigration. 

Beginning: Students can demonstrate that they know basic vocabulary related to the transformation and change in the United States during westward
expansion, the industrial revolution and immigration as well as the use of tools of social science and inquiry. 

Targets:

● Students can determine the reasons for Westward Expansion for different groups of people including women, Black Americans, former Union soldiers, white emigrants, and immigrant populations.
● Students can analyze the Dawes Act to determine the effects including the forced assimilation it had on Native Americans.
● Students can examine and explain how different groups (Las Gorras Blanca, Sioux Nation and others) resisted the taking of their land during Westward Expansion
● Students can examine resources to understand the expansion and growth of local communities (St. Louis and Webster Groves).
● Students can  explain the expansion and growth of Black communities including Greenwood, OK and the Exodus to Kansas.
● Students can understand the contributions of different groups during expansion and growth.
● Students can explain the push and pull factors by examining the experiences of different immigrant groups.
● Students can examine and evaluate laws and policies of the government to determine bias toward different immigrant groups.
● Students can explain how some groups found a way to fit into American culture while others unwillingly assimilated into the prevailing American culture.
● Students can compare the different people involved in the Industrial Revolution.
● Students can identify changes in technology, industry and lifestyle as a result of the Industrial Revolution. 
● Students understand how local communities (such as N. Webster, St. Louis, and Missouri) were affected by the industrial revolution.

Essential Question:
How does the movement of people and ideas change a culture?



Unit 3: Reform in the Progressive Era

Missouri Learning  Standards

6-8.GEO.2.PC.B Explain how groups and institutions of a place develop to meet people's needs.
6-8.AH.1.CC.B Explain connections between historical context and peoples’ perspectives at the time in American history.

Social Justice Standards/Learning for Justice Anti-Bias Framework

Justice 12 JU.6-8.12 I can recognize and describe unfairness and injustice in many forms including attitudes, speech, behaviors, practices and laws.
Justice 13 JU.6-8.13 I am aware that biased words and behaviors and unjust practices, laws and institutions limit the rights and freedoms of people based on their identity groups.
Justice 15 JU.6-8.15 I know about some of the people, groups and events in social justice history and about the beliefs and ideas that influenced them.

Learning Goal:
Students can demonstrate their knowledge and
understanding of reform that occurred during the
progressive era in the United States of America.

Innovating: Students apply knowledge, skills and concepts to other curricular areas. Students go beyond the expectation.

Meeting: Students can demonstrate their knowledge and understanding of reform that occurred during the progressive era in the United States of
America by:

● Create timelines and the use historical maps to evaluate changes in American History
● Analyze primary and secondary resources to understand history.
● Explain  how people and actions brought change in America
● Explain how the way groups of people were treated leads to reform

Approaching: Students can demonstrate their understanding of vocabulary (such as Labor Unions, strikes, NAACP, women’s suffrage,
presidential reforms, muckrakers, and prohibition) and how the vocabulary relates to the reforms in the United States of America resulting from
the progressive era in the United States of America. Students can demonstrate the use of the tools of social science inquiry to assist in making
connections between the vocabulary and the reform that occurred during the progressive era in the United States. 

Beginning: Students can demonstrate that they know basic vocabulary related to reform in the United States during the progressive era as well
as the use of tools of social science and inquiry. 

Targets:
● Students examine the problems in society that developed post Reconstruction to understand the need for reform such as civil rights, women's rights, labor conditions and others.
● Students can research, identify and examine resources to prepare an informative product that describes different people, programs and/or organizations (such as NAACP, labor unions, Elijah

McCoy, Madam CJ Walker (Sarah Breedlove) and others) that worked to change or improve American society.
● Students can research, identify and examine resources to prepare an informative product that describes how women (such as Alice Paul, Mother Jones, Jane Adams, Susan B Anthony) tried to

reform society.
● Students can research, identify and examine resources to prepare an informative product that describes how African Americans (such as Ida B. Wells,  Booker T Washington, W.E.B Dubois )

tried to reform society.
● Students can research, identify and examine resources to prepare an informative product that describes how the Presidents (such as T. Roosevelt, Wilson and Taft ) tried to reform society.
● Students can research, identify, and examine resources to prepare an informative product that describes how individuals from local communities tried to reform society.

Essential Questions:
How can new ideas reform a culture?



Unit 4: Isolationism to Global Expansion (Imperialism and WWI)
Missouri Learning  Standards 

6-8.GEO.1.CC.B - Evaluate historical solutions to problems within and among world regions in order to draw conclusions about current and future decisions.
6-8.AH.4.CC.A - Analyze the expansion of the United States in the early nineteenth century to trace U.S. growth and form hypotheses about future conflicts. 
6-8.GEO.1.CC.A - Create and use historical maps and timelines in order to represent continuity and change within and among regions over time.
 6-8.AH.1.CC.B Explain connections between historical context and peoples’ perspectives at the time in American history.
6-8.AH.5.PC.B - Describe the impact of scientific and technological advances on the outcome of the war and its effect on people and diverse groups.

Social Justice Standards/Learning for Justice Anti-Bias Framework

Justice 13 JU.6-8.13 I am aware that biased words and behaviors and unjust practices, laws and institutions limit the rights and freedoms of people based on their identity groups.
Justice 15 JU.6-8.15 I know about some of the people, groups and events in social justice history and about the beliefs and ideas that influenced them.

Learning Goal:
Students can demonstrate their knowledge and
understanding of America’s periods of isolationism and
global expansion during the time of Imperialism and
WWI.

Innovating: Students apply knowledge, skills and concepts to other curricular areas. Students go beyond the expectation.

Meeting: Students can demonstrate their knowledge and understanding of America’s periods of isolationism and global expansion during the time of Imperialism and
WWI by:

● Create timelines and use historical maps to evaluate changes in American History
● Analyze primary and secondary resources to understand history.
● Analyze the cause and effect of war on the world. 
● Explain how conflict influences the treatment of people.
● Analyze the outcomes of the United States becoming a global power
● Evaluate technology and tactics and their effect on war 

Approaching: Students can demonstrate their understanding of vocabulary (such as Spanish-America War, imperialism, Hawaii, Alaska, Neutrality Act, Zimmerman
telegram, Lusitania, Treaty of Versailles, Alliances, militarism, nationalism, assassination, Franz Ferdinand, trench warfare, u boats, tanks, planes, No man’s land,
chemical warfare, propaganda, rationing, and war bonds) and how the vocabulary relates to the globalization resulting from the Imperialism and WWI. Students can
demonstrate the use of the tools of social science inquiry to assist in making connections between the vocabulary and globalization that occurred. 

Beginning: Students can demonstrate that they know basic vocabulary related to globalization and the United States that began during Imperialism and WWI and the
use of tools of social science and inquiry. 

Targets:
● Students can evaluate multiple resources to understand the reasons for and the effect of  Imperialism. (such as the Spanish American War, Hawaiian )
● Students can examine resources to understand the cause and effect relationship between Imperialism and the start of WWI using multiple resources.
● Students can analyze the causes of the WWI using multiple resources.
● Students can examine and create timelines to analyze events that led to the US entering WWI.
● Students can examine multiple resources to understand what life was like at home for different groups (including local communities) in the U.S. during WW1.
● Students can investigate the contributions of Minority groups such as Black Americans, Native Americans, and women (including local individuals) during WWI.
● Students can describe how weapon technologies introduced during WWI broke the stalemate caused by trench warfare.
● Students can identify weapons and technology introduced during WWI.
● Students can explain how the agreements entered into at the end of WWI affected the world.

Essential Questions: 
Why do nations adopt imperialist policies?
What is the purpose of war?



Unit 5: Cultural and Economic Changes during the 1920’s, the Great Depression, and Dust Bowl 
Missouri Learning  Standards 

6-8.AH.1.CC.B Explain connections between historical context and people's perspectives at the time in American history.
6-8.WH.1.G.B - Describe the impact of human settlement activities on the environmental and cultural characteristics of world regions prior to c. 1450. 
6-8.AH.1.EC.A- Using an American history lens, examine the opportunity costs and benefits of economic decisions on society as a whole as well as on individuals, prior to c. 1870. 

Social Justice Standards/Learning for Justice Anti-Bias Framework

Diversity 10 DI.6-8.10 I can explain how the way groups of people are treated today, and the way they have been treated in the past, shapes their group identity and culture.
Justice 12 JU.6-8.12 I can recognize and describe unfairness and injustice in many forms including attitudes, speech, behaviors, practices and laws.
Justice 15 JU.6-8.15 I know about some of the people, groups and events in social justice history and about the beliefs and ideas that influenced them.

Learning Goal:
Students can demonstrate their knowledge and
understanding of cultural and economic changes during the
1920’s, the Great Depression, and the dust bowl in the
United States of America.

Innovating: Students apply knowledge, skills and concepts to other curricular areas. Students go beyond the expectation.

Meeting: Students can demonstrate their knowledge and understanding of cultural and economic changes during the 1920’s, the Great
Depression, and dust bowl in the United States of America by:

● Create timelines and use historical maps to evaluate changes in American History
● Analyze primary and secondary resources to understand history.
● Plan and make written, oral and visual presentations for a variety of purposes and audiences.  
● Explain how the way groups of people were treated shaped their identity and culture
● Explain how the economic decisions shape the future of ALL Americans.

Approaching: Students can demonstrate their understanding of vocabulary (such as Stock Market Crash, bank runs, Hooverville, soup
kitchens, Dust Bowl, Oakies, New Deal, Harlem Renaissance, UNIA, Negro Leagues, Great Migration, the Lost Generation and
fireside chats) and how the vocabulary relates to the cultural and economic changes during the 1920’s, the Great Depression, and the
dust bowl. Students can demonstrate the use of the tools of social science inquiry to assist in making connections between the
vocabulary and cultural and economic changes that occurred. 

Beginning: Students can demonstrate that they know basic vocabulary related to cultural and economic changes in the United States
that began during the 1920’s, the Great Depression, and the dust bowl and the use of tools of social science and inquiry. 

Targets:
● Students can research, identify and examine resources to prepare an informative product that describes the cultural developments and contributions in arts, literature, music, entertainment and

technology from different groups of people including Black Americans, women, immigrants, local individuals and others.
● Students can research, identify and examine resources to prepare an informative product that describes the conflicting ideas between different groups of people such as the prohibition, Red

Scare, Tulsa Massacre, and Mexican American repatriation.
● Students can use a primary and secondary source to understand experiences of different groups including Black Americans and Mexican Americans (and local individuals) during the Great

Depression
● Students can demonstrate an understanding of relief, reform, and recovery programs of the New Deal and how it assisted people during the Great Depression.
● Students can analyze the ways in which the New Deal affected Black Americans in America.
● Students can analyze the economic causes of the Great Depression.
● Students can describe the different causes and effects of the Dust Bowl using a variety of resources.  
● Students can understand and make connections between Jim Crow/lack of opportunities and the Great Migration.

Essential Questions: 
How does the movement of people affect culture?
How does a country respond to an economic crisis?



Unit 6: Defending Democracy during WWII
Missouri Learning Standards

6-8.GEO.2.CC.A - Explain how regions of the world change over time in relation to historical events and trends and the human characteristics of place.      
6-8.AH.1.CC.B Explain connections between historical context and people's perspectives at the time in American history.

Social Justice Standards/Learning for Justice Anti-Bias Framework

Diversity 10 DI.6-8.10 I can explain how the way groups of people are treated today, and the way they have been treated in the past, shapes their group identity and culture.
Justice 12 JU.6-8.12 I can recognize and describe unfairness and injustice in many forms including attitudes, speech, behaviors, practices and laws.
Justice 13 JU.6-8.13 I am aware that biased words and behaviors and unjust practices, laws and institutions limit the rights and freedoms of people based on their identity groups.
Justice 15 JU.6-8.15 I know about some of the people, groups and events in social justice history and about the beliefs and ideas that influenced them.

Learning Goal:
Students can demonstrate their knowledge and
understanding of the defense of democracy
during WWII in the United States of America.

Innovating: Students apply knowledge, skills and concepts to other curricular areas. Students go beyond the expectation.

Meeting: Students can demonstrate their knowledge and understanding of the defense of democracy during WWII in the United States of America
by:

● Create timelines and use historical maps to evaluate changes in American History
● Analyze primary and secondary sources to understand history
● Analyze the causes and effects of war on the world
● Explain how conflict influences the treatment of people.
● Evaluate technology and tactics and their effects on war

Approaching: Students can demonstrate their understanding of vocabulary (such as the Treaty of Versailles, dictators, holocaust, Japanese
internment camps, Pearl Harbor, Navajo Code talkers, Tuskegee Airmen, and WASPS) and how the vocabulary relates to the defense of
democracy during WWII in the United States of America. Students can demonstrate the use of the tools of social science inquiry to assist in
making connections between the vocabulary and the defense of democracy during WWII in the United States of America

Beginning: Students can demonstrate that they know basic vocabulary related to defense of democracy during WWII in the United States of
America and the use of tools of social science and inquiry. 

Targets:
● Students can explain the causes of World War II
● Students can analyze the major figures involved in WWII
● Students can analyze the cause and effects of the bombing of Pearl Harbor
● Students can explain what life was like on the Homefront for different groups including Black Americans, Women, Japanese Americans, German Americans, local individuals and others.
● Students can evaluate the ways in which Japanese Americans, Native Americans, Black Americans, Hispanic Americans. Women and local individuals) were treated and their contributions to

the war effort.
● Students can analyze how strategic decisions lead to the end of the War
● Students can analyze the causes of the Holocaust and its effect on human lives.
● Students can analyze the human costs associated with WWII

Essential Questions: 
How does a nation’s view of democracy affect the way it responds to crisis?
How does crisis change a culture?
Why is democracy (even when flawed) worth fighting for?



7th Grade United States History 1946-Present Day

In 7th Grade students will continue their journey through the history of the United States. This course will delve into the history of
the United States through multiple cultural lenses. Students will investigate major events in United States and World history that have
affected the world we live in today. The course is divided into 5 units in which students expand their historical understanding of
defining moments (social, political, scientific, technological, economic, philosophical, religious, and aesthetic) that have influenced
and shaped the United States over the last 90 years. The units are designed to develop student awareness of the diversity and
complexity of the ever-changing United States experience as well as the influence of the world on the United States development and
United States influence on the world. Students will engage in activities that include compare/contrast analysis, identifying patterns
(movement of people, goods, services, geography), cause and effect relationships (people, government systems, and environment).
Learning will engage multiple modalities including inquiry learning, investigations of primary sources, and interpreting charts,
graphs and maps. 
 
7th Grade American History Scope and Sequence
Unit Time

Span
K-8 Missouri Learning Strands Addressed
Understands
History Continuity
and Change

Understands
Governmental
Systems and
Principles

Understands
Geographical Study

Understands
Economic Concepts

Understands
People, Groups
and Cultures

1945-1960 5
weeks

X X X X X
1960-1980 7

weeks
X X X X X

1980’s 7
weeks

X X X X X
1990’s 9

weeks
X X X X X

2000’s 8
weeks

X X X X X



Unit 1: After WWII (1945-1960)

Missouri Learning Standards

6-8.AH.3.PC.D Evaluate laws, events, and perspectives to determine the extent to which individuals and groups could participate in and realize the promise of American ideals.
6-8.AH.1.CC.B B. Explain connections between historical context and peoples’ perspectives at the time in American history.
6-8.AH.1.CC.D D. Using an inquiry lens, develop compelling questions about American history to determine helpful resources and consider multiple points of views represented in the resources.
6-8.GEO.2.CC.D Debate the development of and issues surrounding border disputes. 

Social Justice Standards/Teaching Tolerance Anti-Bias Framework

Justice 12 JU.6-8.12 I can recognize and describe unfairness and injustice in many forms including attitudes, speech, behaviors, practices and laws.
Justice 13 JU.6-8.13 I am aware that biased words and behaviors and unjust practices, laws and institutions limit the rights and freedoms of people based on their identity groups.
Justice 15 JU.6-8.15 I know about some of the people, groups and events in social justice history and about the beliefs and ideas that influenced them.

Learning Goal: 
Students can
demonstrate
their knowledge
and
understanding
of the political,
social and
economic
changes from
1945-1960.

Innovating: Students apply knowledge, skills and concepts to other curricular areas. Students go beyond the expectation.

Meeting: Students can demonstrate their knowledge and understanding of the political, social and economic changes from 1945-1960. To demonstrate their knowledge and
understanding, students may:

● Students will use the tools of social science inquiry (such as surveys, statistics, maps, documents)
● Students will understand the cause/effect relationship within government policy and the roles of citizens
● Students will understand the differences between policy and function of American Government and other world governments
● Students evaluate the causes of the Korean using multiple resources..
● Students examine government policies during and after the Korean War affected the different groups of people

Approaching: Students can demonstrate their understanding of basic unit concepts and vocabulary (such as the Marshall Plan, Jim Crow, Cold War, Racism, White Supremacy,
Integration, Civil Rights, Brown v Board of Education. Tuskegee Airmen, The Tuskegee Study and others), and how they relate to the essential goals of the 1945-1960 unit.

Beginning: Students can demonstrate that they know basic vocabulary and concepts related to the essential goals of the 1945-1960 Unit. 

Targets:  
● Students can analyze US government policies and the effect they had on other world governments to explain how economic and political conflicts occur. (ex. Marshall Plan, Truman Doctrine,

Weapons of mass destruction, Integrating armed forces, Domestic terrorism toward Black Americans, Double V campaign)
● Students can define and explain the types of governments in the world during the Cold War era. 
● Students understand the responsibilities of people (including Black Americans, Asian Americans, Latin X Americans, women citizens) and how they have changed pre-WWII and post WWII..

(McCarthy Era, Paul and Esse Robeson, Alice Childress, and Lorraine Hansberry, Jim Crow Era, Executive Order 9981, Elijah Muhhamad and the Nation of Islam). 
● Students can identify, and compare the effect of government laws and policies upon diverse groups within the U.S. (such as Brown v Board of Ed, Montgomery Bus Boycotts, Women’s Right

Movement, NAACP, Black Americans (Great Migration), Asian Americans, Latin X Americans, Women, local communities and others)
● Students can identify, list and explain aspects of the Korean War (leading to, during and post) by examining multiple perspectives from different resources. (MacArthur, Anti-War movements,

reunification of Korea today, Korean perspectives, defined as Military Action/war powers act, UN)
● Students can read and interpret government actions (ex. Walter McCarran Act) to understand how different groups of people were affected.
● Students can identify, examine and explain the Cultural, Political, and Technological contributions of different groups of people in the 1940’s and 50’s. (such as James Baldwin, John H Johnson,

Claudette Colvin/Rosa Parks, Langston Hughes, Miles Davis, Chuck Berry, Lena Horne, Billie Holliday, local individuals/organizations and others)

Essential Questions:
What is our responsibility as citizens of the United States?
How has the United States government adapted to the ever-changing needs and ideas of the people and the political climate of the world?
How does the United States government compare with other forms of government?
What are the long lasting effects of conflict/war?
How does conflict/war change politics?



Unit 2: 1960-1980

Missouri Learning Standards

6-8.AH.1.CC.D D. Using an inquiry lens, develop compelling questions about American history to determine helpful resources and consider multiple points of views represented in the resources.            
6-8.GEO.2.CC.D Debate the development of and issues surrounding border disputes. 
6-8.AH.1.CC.B B. Explain connections between historical context and peoples’ perspectives at the time in American history.
6-8.AH.5.PC.A Determine the impact of the ideas contained in major speeches, literature, music, and writings from diverse individuals on the perspectives of American people, groups and
movements.
6-8.AH.1.PC.B Using an American history lens, examine the origins and impact of social structures and stratification on societies and relationships between people.
6-8.AH.5.PC.C Analyze the evolution of the women’s movement to trace its continued development and evaluate its impact.

Social Justice Standards/Teaching Tolerance Anti-Bias Framework 

Diversity 7 DI.6-8.7 I can accurately and respectfully describe ways that people (including myself) are like and different from each other and others in their identity groups.
Diversity 10 DI.6-8.10 I can explain how the way groups of people are treated today, and the way they have been treated in the past, shapes their group identity and culture.
Justice 12 JU.6-8.12 I can recognize and describe unfairness and injustice in many forms including attitudes, speech, behaviors, practices and laws.
Justice 13 JU.6-8.13 I am aware that biased words and behaviors and unjust practices, laws and institutions limit the rights and freedoms of people based on their identity groups.

Learning
Goal: 
Students can
demonstrate
their knowledge
and
understanding of
the political,
social and
economic
changes from
1960-1980.

Innovating: Students apply knowledge, skills and concepts to other curricular areas. Students go beyond the expectation.

Meeting: Students can demonstrate their knowledge and understanding of the political, social and economic changes from 1960-1980. To demonstrate their knowledge and
understanding, students may:

● Examine various resources to understand the threat of Communism on diverse groups of Americans.
● Understand the causes and effects of the Cold War.
● Understand the relationship between government policy and economics.
● Understand how government policies affect culture.
● Understand how citizens can influence change
● Identify and understand the historic, political and societal impacts of the Vietnam War.
● Understand the economic changes during the 1960’s and 70’s.

Approaching: Students can demonstrate their understanding of basic unit concepts and vocabulary (such as Communism, Cold War, Nationalism, allies, NATO, containment,
imperialism, Racism, White Supremacy, Civil Rights and postcolonialism) and how they relate to the essential goals of the 1960’s-1980 Unit.

Beginning: Students can demonstrate that they know basic vocabulary and concepts related to the essential goals of the 1960’s-1908 Unit. 

Targets:  

● Students can identify, list and explain aspects of the Cold War (leading to, during and post) by examining multiple perspectives from different resources. (Allies to frenemies impetus for the Cuban Missile Crisis/Space
Race, Possible destruction of world/domino effect/political ideology, effects on everyday life)

● Students can identify, research and explain the experiences of individuals, organizations, groups and terms that affected change in government policies and culture.(such as Inflation,  Fred Hampton, Bobby Seale, Bobby
Rush, Huey Newton, Black Panthers, Shirley Chisholm, John Lewis, Abby Hoffman, Bayard Rustin, COINTELPRO, J. Edgar Hoover,  Andrew Young, Anti-War Movement, Malcolm X, SNCC, Julian Bond, Ralph
Abernathy, Nina Simone, Harry Belafonte, Gloria Steinham, Diane Nash, Coretta Scott King, Katherine Johnson, Rachel Carson/Silent Spring, Audubon Society, Counter Culture, Woodstock, Summer of Love 68,
Chicago Convention 68, Stonewall, Harvey Milk, Richie Havens, Occupation of Alcatraz, Occupation of Wounded Knee, Alex Haley, AIM, Jimi Hendrix, Peter, Paul and Mary, Bob Dylan, Neil Young, JFK, Nixon,
Johnson, Goldwater, RFK, Agnew, Castro, Khrushcev, Berlin War, Idi Amin, local individuals/organizations and others)

● Students  can identify and explain the causes and effects of the Vietnam War (such as Pentagon Papers, Colonialism,Cambodia and others)
● Students can identify and explain different aspects of the Vietnams War by examining multiple perspectives from different sources. (such as Guerilla Warfare, draft, Protest, music, anti-war movement, return of Vets and

treatment, Kent State shooting, Agent Orange, inflation, Vietnam Memorial, economic disparity and the draft, Vietnam Refugees
● Students understand Watergate and the impact it had on the government and society. (Woodward and Bernstein) (impeachment) (pardons)

Essential Questions:
What are the long lasting effects of Vietnam and the Cold War?
How did the culture shift during this time period?
How did government policies influence culture?
What were the effects of the Watergate scandal?



Unit 3: 1980’s

Missouri Learning Standards

6-8.AH.3.PC.E Analyze the artistic and intellectual achievements of Americans to provide evidence of an emerging American identity.
6-8.AH.5.PC.A Determine the impact of the ideas contained in major speeches, literature, music, and writings from diverse individuals on the perspectives of American people, groups and movements.
6-8.GEO.2.PC.B Explain how groups and institutions of a place develop to meet peoples’ needs.
6-8.AH.1.CC.B B. Explain connections between historical context and peoples’ perspectives at the time in American history.
6-8.AH.1.CC.D D. Using an inquiry lens, develop compelling questions about American history to determine helpful resources and consider multiple points of views represented in the resources.            
6-8.GEO.2.CC.D Debate the development of and issues surrounding border disputes. 
6-8.AH.5.PC.A Determine the impact of the ideas contained in major speeches, literature, music, and writings from diverse individuals on the perspectives of American people, groups and
movements.
6-8.AH.1.PC.B Using an American history lens, examine the origins and impact of social structures and stratification on societies and relationships between people.

Social Justice Standards/Teaching Tolerance Anti-Bias Framework

Diversity 10 DI.6-8.10 I can explain how the way groups of people are treated today, and the way they have been treated in the past, shapes their group identity and culture.
Justice 12 JU.6-8.12 I can recognize and describe unfairness and injustice in many forms including attitudes, speech, behaviors, practices and laws.
Justice 13 JU.6-8.13 I am aware that biased words and behaviors and unjust practices, laws and institutions limit the rights and freedoms of people based on their identity groups.

Learning Goal:
Students can
demonstrate
their knowledge
and
understanding of
the political,
social and
economic
changes in the
1980’s.

Innovating: Students apply knowledge, skills and concepts to other curricular areas. Students go beyond the expectation.

Meeting: Students can demonstrate their knowledge and understanding of the political, social and economic changes in the 1980’s. To demonstrate their knowledge and understanding, students may:
● Examine and understand how government policies impact culture, the economy and foreign policy in the 1980’s
● Read, interpret and evaluate primary and secondary sources  to understand multiple perspectives of different groups of citizens in the 1980’s.
● Examine the beliefs of different cultures during the 1980’s to understand how people, groups and institutions developed in different ways.

Approaching: Students can demonstrate their understanding of basic unit concepts and vocabulary (such as Star Wars, trickle down economics), and how they relate to the essential goals of the1980’s unit

Beginning: Students can demonstrate that they know basic vocabulary and concepts related to the essential goals of the 1980’s unit. 

Targets:  
● Students can identify the government policies enacted in the 1980s and how they affected society (such as trickle down economics, recession, smaller government, 1987 stock market crash, Reagan revolution, war on

drugs, Iran-Contra affair, nuclear arms reduction treaty, Strategic Defense Initiative (“Star Wars”), relations with Libya, )
● Students can identify, research and explain the cultural, technological political contributions of different groups of people in the 1980’s. (such as Bryant Gumbel (first black host of Today); Michael Jackson; Alice Walker and

The Color Purple;  Guion S. Bluford, Jr. first black man in space;  Vanessa Williams crowned Miss America; MLK Day becomes a federal holiday,The Cosby Show; Jesse Jackson, BET Robert H Johnson, Oprah Winfrey, Dr. Ben
Carson, Don King, Carl Lewis, Dr. Benjamin Chavis, Harold Washington, L. Douglas Wilder, David Dinkins, Ron Brown, Gwendolyn Brooks, Challenger and Ronald McNair, Sugar Ray Leonard, AIDs epidemic,Microsoft, local
individuals/organizations and others)

● Students  can analyze how the United States global role changed the cultural interactions of the United States and their interactions with the world.
● Students can explain the influence of the United States on the fall of the Berlin Wall and how the fall thawed the Cold War.

Essential Questions:
How did politics change during this time period?
What were the effects of the changing economy during this time?
What was the impact of the fall of the Berlin Wall?
Who are the significant people of this time period and how did they contribute to the change in culture?



Unit 5:  1990’s

Missouri Learning Standards

6-8.AH.3.PC.E Analyze the artistic and intellectual achievements of Americans to provide evidence of an emerging American identity.
6-8.AH.5.PC.A Determine the impact of the ideas contained in major speeches, literature, music, and writings from diverse individuals on the perspectives of American people, groups and movements.
6-8.GEO.2.PC.B Explain how groups and institutions of a place develop to meet peoples’ needs.
6-8.AH.1.CC.B B. Explain connections between historical context and peoples’ perspectives at the time in American history.
6-8.AH.1.CC.D D. Using an inquiry lens, develop compelling questions about American history to determine helpful resources and consider multiple points of views represented in the resources.            
6-8.GEO.2.CC.D Debate the development of and issues surrounding border disputes. 
6-8.AH.5.PC.A Determine the impact of the ideas contained in major speeches, literature, music, and writings from diverse individuals on the perspectives of American people, groups and
movements.
6-8.AH.1.PC.B Using an American history lens, examine the origins and impact of social structures and stratification on societies and relationships between people.

Social Justice Standards/Teaching Tolerance Anti-Bias Framework 

Justice 12 JU.6-8.12 I can recognize and describe unfairness and injustice in many forms including attitudes, speech, behaviors, practices and laws.
Justice 13 JU.6-8.13 I am aware that biased words and behaviors and unjust practices, laws and institutions limit the rights and freedoms of people based on their identity groups.
Justice 14 JU.6-8.14 I know that all people (including myself ) have certain advantages and disadvantages in society based on who they are and where they were born.
Justice 15 JU.6-8.15 I know about some of the people, groups and events in social justice history and about the beliefs and ideas that influenced them. 

Learning Goal: Students
can demonstrate their
knowledge and
understanding of the
political, social and
economic changes in the
1990’s.

Innovating: Students apply knowledge, skills and concepts to other curricular areas. Students go beyond the expectation.

Meeting:Students can demonstrate their knowledge and understanding of the political, social and economic changes in the 1990’s. To demonstrate their knowledge and understanding, students
may:

● Identify basic human rights/civil rights for all people and the value and benefits of extending those rights throughout the world
● Understand the United States’ role as a world leader
● Understand the importance of education and awareness in eliminating hatred and discrimination
● Examine and identify how government policies influence in the 1990’s
● Understand how technology can change culture, economics, and politics
● Understand societal advancements and the environment.

Approaching: Students can demonstrate their understanding of basic unit concepts and vocabulary (Human rights, Civil Rights, genocide, discrimination, and inequality),
and how they relate to the essential goals of the 1990’s unit.

Beginning: Students can demonstrate that they know basic vocabulary and concepts related to the essential goals of the 1990’s unit.. 

Targets:  
● Students can identify and explain human rights/civil rights as well as identify and examine various violations within the United States and the world. (such as Bosnia, Rwanda,
● Students can explain how and why the United States influenced culture, economics and politics around the world.
● Students can identify, research and explain the cultural, technological and political contributions of different groups of people in the 1990’s. (such as internet; Tech; Rodney King; Clarence

Thomas; Mae Carol Jemison; Carol Moseley Braun; Freeman Robertson Bosley Jr.; Toni Morrison; Million Man March; George Walker; Wynton Marsalis; Tiger Woods; Serena Williams, local
individuals/organizations and others)

● Students examine and identify how government policies influence culture, economy and foreign relations in the 1990’s  (such as NAFTA, Madeline Albright, Budget Surplus, Clinton
impeachment, Apartheid, Desert Storm, Gulf War, OK City Bombing)

● Students can explain the advancements in technology (such as the internet, email, cell phones, PCs, dot matrix) and how they affected society and the economy.
● Students can analyze the effects of societal changes on the environment. (such as CFCs, global warming, An Inconvenient Truth)

Essential Questions:
What social, political and economic opportunities and problems arise from changes in technology?
How do government policies influence culture, economy, and foreign relations?
Who are the significant people of this time period and how did they contribute to the change in culture?
What role should human rights/civil rights play in the United States’ domestic and foreign policy decisions?



Unit 6: 2000’s

Missouri Learning Standards

6-8.GEO.2.EC.A Analyze resource availability to explain its causes and impacts on conflict or cooperation.           
6-8.GEO.2.CC.B Explain how forces of nature impact historic and current conflicts and cooperation.
6-8.GEO.2.CC.D Debate the development of and issues surrounding modern border disputes. 
6-8.AH.1.CC.B B. Explain connections between historical context and peoples’ perspectives at the time in American history.
6-8.AH.3.PC.E Analyze the artistic and intellectual achievements of Americans to provide evidence of an emerging American identity.
6-8.AH.5.PC.A Determine the impact of the ideas contained in major speeches, literature, music, and writings from diverse individuals on the perspectives of American people, groups and movements.
6-8.GEO.2.PC.B Explain how groups and institutions of a place develop to meet peoples’ needs.
6-8.AH.1.CC.D D. Using an inquiry lens, develop compelling questions about American history to determine helpful resources and consider multiple points of views represented in the resources.
6-8.AH.1.PC.B Using an American history lens, examine the origins and impact of social structures and stratification on societies and relationships between people.

Social Justice Standards/Teaching Tolerance Anti-Bias Framework 

Justice 13 JU.6-8.13 I am aware that biased words and behaviors and unjust practices, laws and institutions limit the rights and freedoms of people based on their identity groups.
Justice 14 JU.6-8.14 I know that all people (including myself ) have certain advantages and disadvantages in society based on who they are and where they were born.

Learning Goal:
Students can
demonstrate their
knowledge and
understanding of the
economic, political and
societal characteristics
of the 2000’s.

Innovating: Students apply knowledge, skills and concepts to other curricular areas. Students go beyond the expectation.

Meeting: Students can demonstrate their knowledge and understanding of the economic, political and societal characteristics of the 2000’s. To demonstrate their knowledge
and understanding, students will:

● Identify, research and explain contributions of different groups of people in the 2000’s.
● Understand the influence government policies had in the U.S during the 2000’s
● Examine the relationship between foreign policy, technological and scientific developments and economics
● Understand how nations work together for a common goal

Approaching: Students can demonstrate their understanding of basic unit concepts and vocabulary (such as Paris Agreement, Taliban,Pandemic, Nationalism, Patriotism,
Racism, Systemic Racism,  ) and how they relate to the essential goals of the 2000’s Unit.

Beginning: Students can demonstrate that they know basic vocabulary and concepts related to the essential goals of the 2000’s Unit. 

Targets:  
● Students can identify instances in which nations have worked together in support of one another (such as Coalition of the Willing, Paris Agreement, Iranian Nuclear Agreement)
● Students can understand the influence of economic and foreign relations on conflict and acts of terrorism in the 2000s. (such as 9/11, Taliban, Condoleza Rice, War on Terror and others)
● Students can explain the connection between technological and scientific advancements to economic development. (such as the Housing bubble and economic collapse, Social Media

creation, healthcare, Memes and others)
● Students can examine and identify how government policies influence culture, economy and foreign relations in the 2000’s (such as Pandemic Policies (effect in different communities)

Islamophobia, Patriot Act, same sex marriage, UN declarations for Persons of Disabilities, and Indigenous Peoples and others)
● Students can identify, research and explain the cultural, technological and political contributions of different groups of people in the 2000’s. (such as Halle Berry, Disney (Princess and the

Frog), Denzel Washington, Barack Obama, Judge Sonia Sotomayor, Colin Powell, Colin Kaepernick, Beyonce, Donald Trump, Joe Biden, Kamala Harris, Bernie Sanders, Charleston High
School (Morgan Freeman), Tyler Perry, George Floyd and other victims of police violence, BLM, far right and left political groups, Tea Party, United Nations, Vaccine development
Covid-19, local individuals/organizations and others)

Essential Questions:
How do countries around the world work together to help create a more perfect world?
How do we overcome fear and ignorance in terms of advancing human rights?
What significant government policy, people and events helped create change in this time period?
What do we have to do to ensure a better future?



8th Grade World Civilizations I
Eighth Grade World Civilizations I connects students with the world outside of the United States. The course is a conceptual exploration of the
world from 13.82 billion years ago to 1750 AD. The units are designed to intertwine and overlap to emphasize the interconnectivity of the world as
civilizations rise, crumble and renew.  The units focus on 5 eras of time which ask students to think deeply and about overarching questions.

Units
Unit 1:  Era 1 Historical Thinking and Early Man

Problem: Why begin a course in human history before humans existed?
Unit 2: Era 2 Early Humans (250,000 years ago – 3000 BCE)

Problem: What caused some humans to shift from foraging to farming and what were the effects of this change?
Unit 3: Era 3 Cities, Societies, and Empires (6000 BCE – 700 CE)

Problem: How did complex societies develop and how did they impact humans inside and outside these communities?
Unit 4: Era 4 Regional Webs (200 – 1500 CE)

Problem: How do human systems restructure themselves after catastrophe?
Unit 5: Era 5 The First Global Age (1200 – 1750 CE)

Problem: How did the first ongoing connections between the hemispheres promote change both globally and regionally?

Course Objectives are focused on skills and concepts which prepare students to engage in problem solving, evaluating sources, and the
understanding of history as a narrative of differing perspectives focusing on three frames (communities, networks, and production and
distribution). Learning materials for each unit acknowledge the different learning modalities among students and include primary source documents and
artifacts, maps, charts, graphs, and digital resources. 

8th Grade World Civilizations I Scope and Sequence
Unit Time Span K-8 Missouri Learning Strands Addressed

Understands
History Continuity
and Change

Understands
Governmental
Systems and
Principles

Understands
Geographical
Study

Understands
Economic
Concepts

Understands
People,
Groups and
Cultures

Era 1 Historical Thinking and Early Man 3 Weeks X X X X X
Era 2 (250,000 YA-3000 BCE) 7 weeks X X X X X
Era 3 (6000 BCE-700 CE) 9 weeks X X X X X
Era 4 (200-1500 CE) 9 weeks X X X X X
Era 5 (1200-1750 CE) 9 weeks X X X X X



Unit 1: Era 1 Historical Thinking and Early Man

Missouri Learning Standards

6-8. WH.1.CC.D Using an inquiry lens, develop compelling questions about world history prior to c. 1450, to determine helpful resources and consider multiple points of views represented in the resources.
6-8. WH.1.CC.A 6-8 Create and use tools to analyze a chronological sequence of related events in world history.
6-8. WH.1.CC.E Analyze the causes and consequences of a specific problem in world history prior to c. 1450 as well as the challenges and opportunities faced by those trying to address the problem.
6-8.GEO.1.CC.D Using an inquiry lens, develop compelling geographic questions, determine helpful resources and consider multiple points of views represented in the resources.

Social Justice Standards/Learning for Justice Anti-Bias Framework 

Diversity 10 DI.6-8.10 I can explain how the way groups of people are treated today, and the way they have been treated in the past, shapes their group identity and culture.

Learning Goal:
Students can
demonstrate
their knowledge
and
understanding of
why we study
history and how
we study history.

Innovating: Students apply knowledge, skills and concepts to other curricular areas. Students go beyond the expectation.

Meeting: Students can demonstrate their knowledge and understanding of why we study of history and how we study history by: 
● Use and create social studies resources (maps, graphs, timelines, etc.…) to explain relationships between individuals, events, and the past and present. 
● Analyze, compare and evaluate primary and secondary sources to support a position.
● Develop social science inquiries to investigate different historical topics. 
● Learn to develop a position, listen to others positions and discuss them in a respectful, non-judgmental manner. 
● Demonstrate their understanding of historical thinking and geographical (i.e. map) terms. 

Approaching: Students can demonstrate their understanding of  vocabulary (such as location, movement, place, human-environment interaction, and region, primary source, secondary
source) and how the vocabulary relates to the study of history as well as utilize the tools of social science inquiry to assist in making connections to the vocabulary and the study of
history. 

Beginning: Students can demonstrate that they know basic vocabulary related to the tools of social science inquiry and the study of history.   

Targets:  
● Students will demonstrate how to analyze and interpret a series of artifacts (Ötzi, photos of archaeological sites) in order to understand the past. 
● Students will analyze a historical timeline in order to understand how C.E. and B.C.E. are placed in time.  
● Students will compare origin stories from early civilizations (such as the Zulu, Iroquois, Mayan, and more) to understand multiple perspectives in history.
● Students will create a timeline of their personal history to demonstrate their understanding of how a timeline works. 
● Students will use historical thinking (using Social Science skills) to examine archaeological evidence from the discovery of Ötzi to make a claim supported by the evidence gathered in their

examination.
● Students will examine different map projections to determine how the world is represented through multiple perspectives. (e.g. Gall-Peters, Mercatur, Winkel-Trippel, etc.)

Essential Questions:
How do we learn about, interpret, and analyze the past?
How did people in the past view their world?
How does the past help us make sense of the present?



Unit 2:  Era 2 (250,000 YA-3000 BCE)
Missouri Learning Standards

6-8. WH.1.G.A Create and use maps and other graphic representations in order to explain relationships and reveal patterns or trends in world history.
6-8.WH.1.G.B  Describe the impact of human settlement activities on the environmental and cultural characteristics of world regions..
6-8WH.2.CC.A Explain the causes and results of the Agricultural Revolution in relation to the development of new and more complex societies in Asia, Africa, and the Americas.
6-8.WH.2.G.A Describe how physical characteristics of river valleys supported permanent settlements and the rise of early civilizations
6-8.WH.3.G.B Identify the effect of natural forces upon human activities.
6-8.WH.4.G.B Explain how physical geographic characteristics influence human identities and cultures.
6-8.GEO.1.CC.A Create and use historical maps and timelines in order to represent continuity and change within and among regions over time..
6-8.GEO.2.G.C Explain how human-environmental interactions shape people and places.

Social Justice Standards/Learning for Justice Anti-Bias Framework 

Diversity 8 DI.6-8.8 I am curious and want to know more about other people’s histories and lived experiences, and I ask questions respectfully and listen carefully and nonjudgmentally.
Diversity 10 DI.6-8.10 I can explain how the way groups of people are treated today, and the way they have been treated in the past, shapes their group identity and culture.
Justice 11 JU.6-8.11 I relate to people as individuals and not representatives of groups, and I can name some common stereotypes I observe people using.

Learning
Goal:
Students can
demonstrate
their
knowledge
and
understanding
of early
human
development
through the
use of  tools of
social science
inquiry.

Innovating: Students apply knowledge, skills and concepts to other curricular areas. Students go beyond the expectation.

Meeting: Students can demonstrate their knowledge and understanding of early human development through the use of  tools of social science inquiry by:
● Examine the different ways early humans moved, organized and worked together.
● Demonstrate their understanding of the effect geography has on the development of cultures. 
● Compare the development of different cultures in relation to place.
● Analyze the effect agriculture has on the development of human societies.

Approaching: Students can demonstrate their understanding of vocabulary (such as Irrigation, River-Valley, Agriculture, Natural Resource, Migration, Climate, location, movement, place,
human-environment interaction) and how the vocabulary relates to the development of early humans.

Beginning: Students can demonstrate that they know basic vocabulary related to early human development, tools of social science inquiry, and the study of history.  

Targets:
● Students can analyze how humans are different from other animals and evaluate the roles that cognition and language play in understanding these differences.
● Students can understand human migration patterns and evaluate how the Earth has shaped these patterns and how humans have impacted the Earth.
● Students can apply historical thinking practices and reasoning skills such as claim testing, causation, comparison, continuity and change over time, and periodization to evaluate these historical

events and processes.
● Students can evaluate, create and support arguments using historical evidence for why many early human communities made the switch from foraging to farming.
● Students can understand and evaluate the positive and negative aspects of different types of human communities and how foraging, pastoral, and farming communities interacted.
● Students can analyze and challenge the historical narrative of how farming led to the formation of complex, organized societies.
● Students can examine how African cultures (Sub Saharan and Western Africa) had a longer path to agriculture than other cultures.

Essential Questions:
How do location, region, and place affect human settlement? (e.g. River Valleys, Coastal, etc.) What effects do people have on the natural world?
What effects does the natural world have on the people? Why might people move?



Unit 3: Era 3 (6000 BCE-700 CE) Cities, Societies, and Empires

Missouri Learning Standards

6-8.GEO.1.PC.B Explain how the physical and human characteristics of places and regions are connected to human identities and cultures.
6-8.GEO.2.PC.D Analyze religion and belief systems of a place to determine their varying impact on people, groups, and cultures.
6-8.WH.1.G.A. A. Create and use maps and other graphic representations in order to explain relationships and reveal patterns or trends in world history
6-8.WH.2.EC.A A. Using a world history lens, explain how the concept of economic surplus led to trade and the emergence of specialization of labor.
6-8.WH.3.EC.A A. Describe trade patterns and how they influenced the movement of resources, goods, and services.
6-8.WH.4.GS.A A. Explain the origins, functions, and structure of governmental systems within civilizations
6-8.WH.2.GS.C C. Explain how the codification of law impacted early civilizations.
6-8.WH.4.GS.A  Explain the origins, functions, and structure of governmental systems within civilizations.
6-8.WH.3.PC.B B. Analyze scientific, technological, intellectual, and artistic advancements to determine the legacy of civilizations

Social Justice Standards/Teaching Tolerance Anti-Bias Framework 

Diversity 10 DI.6-8.10 I can explain how the way groups of people are treated today, and the way they have been treated in the past, shapes their group identity and culture.

Learning Goal:
Students can demonstrate
their knowledge and
understanding of the
political, cultural and
economic developments of
early civilizations as it
relates to world cultures
from the past.

Innovating: Students apply knowledge, skills and concepts to other curricular areas. Students go beyond the expectation.

Meeting: Students can demonstrate their knowledge and understanding of the political, cultural and economic developments of early civilizations as it relates to world cultures
from the past by:

● Understand the development of different religions and explain how and why religions affect individuals and societies in world history.
● Understand and explain various religions.
● Examine different trade routes to understand how they affect the societal, political and economic development of different complex societies
● Use historical thinking practices and reasoning skills such as claim testing, causation, historical comparison, contextualization, sourcing, and continuity and change over

time to evaluate these historical events and processes.

Approaching: Students can demonstrate their understanding of vocabulary (such as Empire, Monarchy, Oligarchy, monotheism, polytheism, Hinduism, Buddhism, Christianity,
Judaism, and Islam) and how the vocabulary relates to the origins and structures of complex societies in world history. 

Beginning: Students can demonstrate that they know basic vocabulary related to the development of complex societies in world history.

Targets:
● Students can compare major world religions using a Venn Diagram and/or Charts.
● Students can understand how, where and why different religions (such as, belief systems of different Ethnic groups in Afro-Eurasia and the Americas, Judaism, Hinduism, Buddhism, Christianity,

Daoism, & Islam) developed in and affected different cultural regions.  
● Students can understand, evaluate, and analyze why Mesopotamia, Ancient Egypt (Kehmet), Nubia/Kush, China/Shang Dynasty, Nok, Olmec, Indus River Valley, and Greece began to organize into

more complex societies, states, and empires.
● Students can analyze how networks of exchange (such as Afro-Eurasian and Mesoamerican trade routes) expanded during this era.
● Understand and critique the common characteristics of societies such as social hierarchies, specialization of labor, writing, urbanization, population increases, and gender roles.
● Compare two complex civilizations then identify similarities and differences (such as belief systems, politics, societal hierarchies,and geographical features) to make a hypothesis as to why the

differences exist.

Essential Questions:
How did belief systems develop and spread? How do belief systems affect people’s lives, communities, and the world?
How does trade and distribution of resources affect the development of social hierarchies and other aspects of society?
How do agricultural, nomadic, pastoral and neolithic societies differ?



Unit 4: Era 4 (200-1500 CE) Regional Webs
Missouri Learning Standards

6-8.WH.1.GS.A Analyze laws, policies, and processes to determine how governmental systems affect individuals and groups in society in world history prior to c.1450.
6-8.WH.2.CC.B Analyze the role early civilizations had in shaping concepts of government, law, and social order.
6-8.WH.3.CC.A Analyze the rise and fall of civilizations to determine their significance to future societies.  
6-8.WH.2.GS.C Explain how the codification of law impacted early civilizations. 
6-8.GEO.1.GS.A Using a geographic lens, analyze laws, policies and processes to determine how governmental systems affect individuals and groups in society.
6-8.GEO.2.GS.B Draw conclusions about how laws impact the development of a place and how a place impacts the development of laws.
6-8.GEO.2.PC.B Explain how groups and institutions of a place develop to meet peoples’ needs.
6-8.WH.3.PC.B B. Analyze scientific, technological, intellectual, and artistic advancements to determine the legacy of civilizations

Social Justice Standards/Learning for Justice Anti-Bias Framework 

Diversity 10 DI.6-8.10 I can explain how the way groups of people are treated today, and the way they have been treated in the past, shapes their group identity and culture.
Justice 13 JU.6-8.13 I am aware that biased words and behaviors and unjust practices, laws and institutions limit the rights and freedoms of people based on their identity groups.
Justice 14 JU.6-8.14 I know that all people (including myself) have certain advantages and disadvantages in society based on who they are and where they were born.

Learning Goal: 
Students can
demonstrate their
knowledge and
understanding of
the political,
cultural and
economic
development of
regional webs as it
relates to world
cultures from the
past.

Innovating: Students apply knowledge, skills and concepts to other curricular areas. Students go beyond the expectation.

Meeting: Students can demonstrate their knowledge and understanding of the political, cultural and economic development of regional webs as it relates to world cultures from the past
by:  

● Evaluate and critique the historical narrative of the rise and fall of societies.
● Understand and analyze why networks of interaction both increased and decreased during this era.
● Evaluate how new innovations in technology and transportation affected trade networks and human communities.
● Understand the formation and spread of belief systems (such as Islam, Christianity, Hinduism, and Buddhism) and how this belief system influenced communities and networks.
● Use historical thinking practices and reasoning skills such as claim testing, causation, historical comparison, contextualization, sourcing, and continuity and change over time to

evaluate these historical events and processes.
● Critique the narrative of the “Dark Ages” by analyzing and using evidence from multiple sources to support historical thinking.

Approaching: Students can demonstrate their understanding of vocabulary (such as) and how the vocabulary relates to the political, cultural and economic development of regional webs as
it relates to world cultures from the past. 

Beginning: Students can demonstrate that they know basic vocabulary related to the political, cultural and economic development of regional webs as it relates to world cultures from the
past. 

Targets:
● Students examine population growth data to make a prediction about population growth ( effect on environment) in China; then apply the same methods for an assigned country.
● Students can identify how and why empires such as the Han Dynasty, Rome, Mesoamerica, and the Byzantine Empire collapse, and others.
● Students understand how different societies (such as Ghana, Mali, Songhai/Songhay?) restructure after a collapse.
● Students can identify and explain how the collapse of an empire leads to reorganization/restructuring of a society (e.g. the collapse of Rome and the rise of The Islamic World, the Moors/Islamic Caliphates)
● Students can explain how societal policies affect the people who live within the culture and the effect on the local environment  (e.g. Islamic societal hierarchies, taxes, collapse of Mesoamerica, slash and burn, etc)
● Students can understand the effect technology has on the rise and fall of societies. (e.g. Songhai collapse-/Morrocans possessed guns, Byzantine Empire collapse-Ottoman cannons)
● Students can understand the relationship between the development of communities/regional webs and the spread of belief systems. (e.g. Swahili coastal communities and Islam, Mali became more powerful due to their

connection with Islam, Songhai converted to Islam due to taxes, European Kingdoms linked due to Christianities spread, Islam and Christianity divisions within, Chritianity and Islam as rivals)
● Students use historical thinking to examine primary and secondary resources to determine if the label “dark ages” is accurate.

Essential Questions:
What is power and how is power gained, used, and justified within a society?
How did societal collapse affect the lives of people in different instances?
How and why did the interconnections among human societies grow and shrink at different times, and how did these changes affect both human lives and the environment?
In what ways can the label of the medieval “Dark Ages” be both useful and inaccurate?



Unit 5: Era 5 (1200-1750 CE) The First Global Age

Missouri Learning Standards

6-8.WH.1.EC.A Examine the opportunity costs and benefits of economic decisions on society as a whole as well as on individuals.
6-8.WH.4.G.A Explain how the spread of cultural patterns and economic decisions shape and are shaped by environments.
6-8.WH.3.EC.A Describe trade patterns and how they influence the movement of resources, goods and services.
6-8.WH.3.EC.C Explain how political and economic stability affects the well-being of individuals and society.
6-8.GEO.2.EC.D Analyze economic systems to explain their impact on peoples’ behavior and choices.
6-8.WH.2.PC.C C. Describe how the world view of social groups and institutions influence culture and define the position of the individual within various societies.
6-8.WH.3.PC.B B. Analyze scientific, technological, intellectual, and artistic advancements to determine the legacy of civilizations
6-8.WH.3.PC.C C. Examine the extent and impact of cultural diffusion that results from empire building.

Social Justice Standards/Teaching Tolerance Anti-Bias Framework 

Diversity 10 DI.6-8.10 I can explain how the way groups of people are treated today, and the way they have been treated in the past, shapes their group identity and culture.
Justice 13 JU.6-8.13 I am aware that biased words and behaviors and unjust practices, laws and institutions limit the rights and freedoms of people based on their identity groups.
Justice 14 JU.6-8.14 I know that all people (including myself ) have certain advantages and disadvantages in society based on who they are and where they were born.

Learning Goal: 
Students can
demonstrate their
knowledge and
understanding of
the political,
cultural and
economic
development
during the first
global age.

Innovating: Students apply knowledge, skills and concepts to other curricular areas. Students go beyond the expectation.

Meeting: Students can demonstrate their knowledge and understanding of the political, cultural and economic development during the first global age by:
● Understand and evaluate the formation of regional and global networks of interaction.
● Analyze how global interconnections affected political systems, trade networks, and the biosphere/environment.
● Evaluate the development of new hierarchies based upon social class and race during this era.
● Understand and critique the role of capitalism and government policies on the Columbian Exchange and transatlantic slave trade.
● Use historical thinking practices and reasoning skills such as contextualization, sourcing, and continuity and change over time to evaluate these historical events and

processes.
● Interpret primary source documents to understand and analyze multiple perspectives of the Mongol Empire, Black Death, Columbian Exchange, and the transatlantic slave

trade.

Approaching: Students can demonstrate their understanding of vocabulary and how the vocabulary relates to the political, cultural and economic development during the first global
ages.

Beginning: Students can demonstrate that they know basic vocabulary related to the political, cultural and economic development during the first global ages.

Targets:
● Students use historical thinking to analyze data in order to understand why life expectancy varies in different urban areas.
● Students use historical thinking to examine primary and secondary resources to understand and explain the causes and consequences of the Black Death.
● Students can understand the elements of the Mongol Empire including: development, belief systems, technology, warfare, roles of different groups,etc.
● Students can use evidence from the past to examine the economic systems (e.g. capitalism and imperialism) and policies to explain how the systems affected the lives of the people.
● Students utilize historical thinking practices to understand the Columbian Exchange and the changes to communities, networks, and the environment that occurred as a result of this exchange.
● Students can identify and explain how trade affected different cultures that interacted. (e.g. Indigineous Americans and the Europeans)
● Students will evaluate the connection between the Columbian Exchange, the transatlantic slave trade, and the plantation system.
● Analyze primary source documents to assess different perspectives of those involved in the transatlantic slave trade.
● Evaluate how conceptions of race affected communities and labor systems.

Essential Questions:
What factors shape the way basic resources are employed and valued by society (i.e. labor, land and material goods)?
To what extent can the Columbian Exchange be considered one of the most important turning points in history?
What were the impacts of the Columbian Exchange for people living in different regions and social classes around the world? Why and how were the impacts similar and different?
In what ways did societies across the world develop both similarities and differences during this period of increasing global interconnectivity?
How did changes in the environment, demographic changes, and new forms of coerced labor affect some regions of the world more than others?


